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participant experiences I hoped to create, given the diversity of participants that can be  anticipated
any time I facilitate the workshop? How might I deliberately seek ongoing feedback and make
decisions about facilitation to be most successful during each presentation of the workshop? The
workshop became a laboratory for studying my ideas about what makes heterogeneous groups
work productively together. In choosing the workshop as my thesis topic, I attempt to connect
theory and practice in order to improve practice.
Research Questions. When I presented the workshop in the past, the themes of expert input
and interaction structures emerged from participant evaluations as key factors in the effectiveness
of workshop facilitation.  By  expert input, I refer to the information that the facilitator gives the
participants regarding research and description of best practices to lay the foundation for the
collaborative work at hand. I also refer to the degree to which I restate and synthesize participants'
statements in order to clarify and summarize the thinking that emerges from interactions.
Regarding structuring interactions, I believe that completely unstructured group interactions may
tend to drift off topic and also may be dominated by more assertive personalities while failing to
include all voices.  Structuring interactions involves defining to a greater or lesser degree
processes, goals, and tasks for groups. I believe facilitation will be most effective when interactions
are structured sufficiently to keep the group focused on the task at hand and promote inclusive
participation, while avoiding supression of group creativity and sense of ownership.
My study focused on understanding expert input and structuring of interactions in
determining workshop outcomes.  My purpose was to explore whether appropriately introduced
expert input could create the foundation for collaborative professional development  work among
teachers, and whether this collaborative work could be most effective when interactions were
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Agendas and Powerpoint Handouts
Because there were differences in participant perspectives and products across the three
data sets, it became interesting to compare the agendas and powerpoint handouts to try to discern
any variations in implementation that might help to explain these differences.
Expert input. A comparison of the agendas for the three data sets showed that the time
allocated for expert input was five minutes for Data Set 1, fifteen minutes for Data Set 2, and
twenty minutes for Data Set 3. Two topics were planned for the first two workshops,
differentiation and flexible grouping. In all three workshops, the content of the powerpoint on
differentiation and flexible grouping was identical. At the third workshop, two more topics were
added, premises of the presentation and standards.
Structuring interactions. A review of the agendas showed that in the first workshop
implementation, Data Set 1, less time was allocated for collaborative group work than in
subsequent two workshop implementations.  In Data Set 1, fifteen minutes were allocated for
each small collaborative group activity. In Data Set 2, twenty-five minutes was planned for each
small group collaborative activity, and in Data Set 3, twenty minutes was allocated. The
sequence of interactive structures was similar in Data Sets 1 and 2: three corners, expert groups,
expert groups report, mixed groups, gallery walk, and whole group synthesis.  In the Data Set 3
workshop, there was one difference in the sequence; the gallery walk was done after the expert
group work, and the mixed groups reported.  The Data Sets 1 and 2 workshops both had identical
instructions for the expert group task.  The instructions were:
1. Please select a Recorder, a Reporter, and a Timekeeper for your group.
2. Round Robin:  What kinds of groupings do you use in your classroom and for what



































